With the rapid changes of world population, people are likely to come into contact with others with diverse backgrounds and experiences. Accordingly, Thai graduates are often required to have intercultural communication skills. The skills are parts of professional communication skills that the students should be acquired so as to respond to employers' demand. As such, institutions are placing more consideration on intercultural communication competence (ICC). This study, therefore, aims to: 1) investigate teachers' perceptions of ICC; and 2) investigate how teachers integrated ICC into their classes/lessons. Six novice EFL teachers from Thai universities were interviewed. Then, the interview data was transcribed and grouped into themes. According to the findings, overall, the participants have various understanding of ICC. For the ICC's integration, participants' answers can be categorized into five main groups, which are: 1) intercultural attitudes, 2) knowledge, 3) skills of interpreting and relating, 4) skills of discovery and interaction, and 5) critical cultural awareness. This study shows the teachers' perceptions of ICC and how they could integrate ICC in classes. The results also reveal that the teachers are willing to intercorporate activities regarding ICC into their teaching contexts. Pedagogical implications of this study are proposed. On the basis of these findings, the pedagogical implications and suggestions are included in this paper.
Introduction
Our world is increasingly diverse in a way that people may find out that their friends or colleagues are different from them in terms of ethnicity, race, religion, or nationality. Cultural diversity in one country is increasing, for instance, in Thailand. The power of globalization on Thais' life is demonstrated by the fact that today numbers of foreigners in Thailand has been increasing. To be exact, numbers of expatriates in Thailand are probable to change dramatically due to the population mobility. Songwanich (2017) reported that the expatriate employee population in Thailand, mostly Bangkok, has doubled from 2011-2016 [1] . Vapattanawong (2017) also stated that there were 1.8 million migrants from Cambodia, Lao PDR, and Myanmar [2] . According to worldometers information foreign residents in Thailand, according to the 2010 Census. There wereAs mentioned earlier, students are required to have professional communication skills that respond to employers' demand. Diamond, Walkley, Forbes, Hughes, and Sheen (2011) conducted research by using a survey of UK business professions [3] . The findings revealed that employers in the UK values employees who have global mindset and intercultural agility. They believe that global graduate should demonstrate the ability to work collaboratively, communicate effectively, demonstrate drive and resilience and embrace multiple perspectives. To success in professional communication, linguistics, pragmatics abilities, and ICC are considered.
To serve employers' demand, the majority of universities in Thailand must aim to develop students to be global citizens. It can be seen that ICC has become an irresistible force and motivation leading students to prepare to be part of the shifting social trend. Teachers are part of higher education system whose job is fostering students.
Thus, the researcher wanted to investigate teachers' perception of ICC. Also, the researcher wanted to know how they integrate ICC into classes/lessons in order to encourage students' ICC
Intercultural Communication (ICC)
Culture is complex; however, it is difficult to communicate without culture. Culture is often considered as the core concept in intercultural communication. According to Gudykunst (2002) , intercultural communication studies often focus on how cultural groups differ from one another, for example, Muslims differ Christians; Japanese differ from Americans; Men differ from women; old differ from young, and on and on.
In some studies, intercultural communication is defined as the connection between culture and ethnocentrism. Intercultural encounters make people aware of their own ethnocentrism-a tendency to think that our own culture is superior to other cultures. This means that we assume, subconsciously, that the way we do things is the only way [4] . In order to reduce ethnocentrism, intercultural communication competence possibly will help. According to the analysis presented in Allwood (1976) , intercultural communication is defined as the sharing of information on different levels of awareness and control between people with different cultural backgrounds, where different cultural backgrounds include both national cultural differences and differences which are connected with participation in the different activities that exist within a national unit [5] . So, intercultural communication hypothetically prevents a misunderstanding among people from different backgrounds.
ICC is also considered as a correlation between foreign language teaching and communication competence. As Byram (1997) mentioned, ICC is a link between recent traditions in foreign language teaching and the concept of communication competence [6] . While Deardoff (2004, p.194) defined the term ICC is as "the ability to communicate effectively and appropriately in intercultural situations based on one's intercultural knowledge, skills, and attitudes" [7] .
Many scholars stated that the term ICC means one of the components that people should be well equipped. Van Ek (1986) as cited in Byram (1997) built a model of 'Communicative ability' which contains six competencies which are linguistic competence, sociolinguistics competence, discourse competence, linguistic competence, strategic competence, socio linguistics competence and social competence [6] . Later, Byram (1997) developed that model to be an ICC model so-called 'schema of the factors involved in ICC'. Byram's ICC schema factors in intercultural communication comprise five aspects as follows: intercultural attitudes, knowledge, skills of interpreting and relating, critical cultural awareness, attitudes and skills of discovery and interaction.
Similarly, Byram et al. (2002, p.7-9) suggested that ICC is related to some particular components that people should be prepared. Those components of ICC include five components which are: 1) intercultural attitudes, 2) knowledge, 3) skills of interpreting and relating, 4) skills of discovery and interaction and 5) critical cultural awareness [8] .
A Conceptual Framework of ICC
Components of internationalization have been defined in various ways depending on different studies. In this study, the researcher aimed at lecturers in higher education.
Consequently, the adapted framework of Müller-Hartmann and Ditfurth (2016) was used in the current study [9] . According to the framework, Byram's (1997) Model of Intercultural Communicative Competence (ICC) was matched with teaching activities for EFL classroom. So, the framework from Müller-Hartmann and Ditfurth (2016) was used in the study. Table 1 serves as a review of ICC framework, which is reviewed from the previous studies. According to Table 1 , the conceptual framework of ICC consists of intercultural attitudes, knowledge, skills of interpreting and relating, skills of discovery and interaction, and critical cultural awareness. The conceptual framework was used in this study. 
Research Questions

Methodology
Participants
The participants of this study were six new English lecturers who are teaching English language in Thai universities. All participants are Thai EFL lecturers who have experienced in higher education teaching for three months to one year. The researcher focused on the new English language lecturers who are teaching in higher education level. They are recruited during the years that Thai universities are placing more consideration on ICC of Thai graduates in order to respond to employers' demand. Moreover, classes are conducted in English. The participants volunteered to participate in the study. A homogenous sampling strategy was used because the researcher selected participants from a particularly large subgroup who have experience in teaching English language for Thai students in higher education level. 
Instrument
The instrument of this study was a semi-structured interview consisting of these questions: 1) What is ICC?; 2) What are the components of ICC?; 3) Which of these components do you integrate in class?; 4) How did you integrate these components?; and 5) As an English teacher, what can you do more to promote ICC? The purpose of the semistructured interview was to investigate teachers' perceptions as well as to see how they have prepared themselves for ICC. This research instrument was suitable for this study because it was not in the ready-made response category of research instruments that would have limited the depth and breadth of the respondents' answers. Semi-structured questions offer a compromise between the two features: Although there is a set of preprepared guiding questions and prompts, the format is open-ended, and the interviewee is encouraged to elaborate on the issues raised in an exploratory manner. In other words, the interviewer provides guidance and direction, but is also provided opportunities to probe further when it is warranted [10] ; for example, interviewers may ask follow-up questions, which cannot be done through observation, or structured interviews. This instrument is not only intended to find out teachers' perceptions, but also to help understand how they integrated ICC in class, and what they can do more in order to implement ICC. 
Procedures
Data Collection and Analysis
All participants were asked to answer the questions about ICC and integration in semi-structured interviews. The semistructured interview questions were designed based on the conceptual framework of ICC. The questions were designed using five items to answer the two research questions shown above. The subjects were given 15-20 minutes per person. While asking the questions, the iPhone's voice recorder was used to record all interviewees' answers, pauses, turn-taking and intonations. After the semi-structured interview, the participants' answers were transcribed and categorized into themes in order to answer the research questions: 1) What are the teachers' perceptions of ICC?; and 2) How did teachers integrate ICC into their classes/ lessons? The analysis was carried out by identifying the keywords from the participants' answers and dividing them into themes. According to the questions (items 1-5), these items were participants' thoughts about understanding of ICC, components of ICC, integration of ICC, and promotion of ICC. Therefore, the researcher identified only keywords that are related to internationalization. The data is presented in sets of tables, as follows: 1) Table 3 : Understanding of ICC, 2) Table 4 : Components of ICC, 3) Table 5 : Integration of ICC and 4) Table 6 : Promotion of ICC.
Results
The findings of this study are presented through themes: understanding of internationalization, Components of ICC, Integration of ICC and Promotion of ICC. Table 3 , the definitions of internationalization are classified into three categories: culture, understanding and language. It is reflected that the key of ICC's definition is the culture, which was mentioned 6 times or 42.86 percent of all mentions. Additional defining elements are understanding and language, in declining order of importance. As can be seen in Table 3 , understanding was mentioned four times or 28.57 percent, along with language, which was mentioned four times, or 28.57 percent.
The first category is culture. The participants thought that ICC means having a knowledge of culture, something related to culture, having a cultural awareness, an ability to understand the cultures, a consideration of the other party culture in communicating and a competence of communication in different cultures, as can be seen from the interview of Table 4 , Components of ICC, exemplifies participants' thoughts about the components of internationalization. The researcher asked participants, "What are the components of internationalization?", without showing them the aforementioned framework. After that, the researcher presented the framework of internationalization to the participants and asked, "Which of these components did you integrate in class". However, this table shows only teachers' initial perceptions about the components of ICC, before seeing the framework, because the researcher wanted to investigate teachers' background knowledge and opinions about the components of ICC without giving any hints. As can be seen from Table 4 , there were 13 mentions. The components are grouped into three main categories based on the framework of ICC, which are 1) Intercultural attitudes, 2) knowledge and 3) others.
The often-mentioned aspects are intercultural attitudes and knowledge. The second aspect to be discussed is knowledge. In Table 5 Table 5 , Integration of ICC, illustrates the perceptions of teachers about how they integrated ICC in class after seeing the ICC' components from previous studies. As shown in Table 5 , the data was categorized into two main parts based on the interview questions. The first part is to answer question 3, "Which of these components did you integrate in class?", whereas the second part is to answer question 4, "How did you integrate ICC in class?". The interviewees' answers were categorized in five categories based on the conceptual framework of ICC, which are: 1) intercultural attitudes, 2) knowledge, 3) skills of interpreting and relating,4) skills of discovery and interaction and 5) critical cultural awareness.
To answer question 3, "Which of these components did you integrate in class?", the participant answers were categorized according to the framework. It can be seen in Table 5 that the majority of participants mentioned critical cultural awareness and skills of interpreting and relating the most. To be exact, there were five mentions out of 16, which are related to skills of interpreting and relating. Also, there were four mentions out of 16, which are related to critical cultural awareness. In other words, the largest number of participants thought that they integrated skills of interpreting and relating, and critical cultural awareness in class already, as can be seen in interview excerpts from Participant 3 and 5: 
."(Participant 5)
To answer question 4, "How did you integrate ICC in class?", the participant answers were categorized according to the framework. However, the answers were clarified as a list of activities the teachers did in class. As shown in Table 5 , the mostmentioned aspects were intercultural attitudes and skills of interpreting and relating. There were five out of 18 mentions, or 27.78 percent, which are related to Intercultural attitudes. The participants sated that they could integrate ICC in class by sharing experience regarding cultural diversity, proposing young adult literature, mentioning how people from different cultures behave, having students focus more on people' belief and people' sensitive issues and giving a lecture about using words along with pragmatics. The interviews excerpt from Participant 1 and 4 support this: Another aspect to be clarified is skills of interpreting and relating. There were five out of 18 mentions, or 27.78 percent, which are related to the skills. Overall, the participants thought that they could integrate ICC into their classes by demonstrating people's life from different countries, giving a lecture about cultural differences, having students interpret the differences between cultures, demonstrating how people use language, and giving a lecture about analyzing meaning underlying the words or the texts. The interviews excerpt from Participant 3 and 6 support this: Table shows how teachers thought they can do more in order to promote ICC. The aspects are clarified into 2 areas which are 1) knowledge and 2) others. The Table will From Table 6 , Promotion of ICC, Question 5, "What can you do more to integrate ICC?" was asked to investigate teachers' perceptions of how they want to do more for promoting ICC. There were 6 mentions which are categorized into two main areas.
The first area to be clarified is knowledge. For knowledge, there were two mentions out of 6, or 33.33 percent, related to knowledge. The participants said that they will integrate knowledge regarding ICC in class. An interview excerpt from Participant 3 supports this: In conclusion, it is interesting that the lecturers are interested to include more activities in class in order to support ICC. Thus, it can be assumed that the participants have positive attitudes towards ICC and they would like to promote ICC to prepare their students to live in a global setting in the future. 
Discussion and Conclusion
Overall, the findings revealed that all new Thai EFL lecturers in the current study have various perceptions of ICC. In detail, the findings from this study revealed that the teachers understand what ICC is, and can define it as involving the culture, language and understanding aspect. However, the majority of lecturers are placing their understanding more on a culture aspect. The findings correspond to the study of Gudykunst (2002) as culture is customarily considered as the core concept in intercultural communication [11] . Besides, the findings are related to Byram (1997)'s ICC model. To be clarified, Byram (1997) proposed five components of ICC regarding culture. From the findings, it is evident that the numbers of Thai EFL lecturers in this study emphasize on culture more than other aspects: language and understanding. Moreover, the findings are concordant with the study of Deardoff (2004, p.194 ) who defined the term ICC is as "the ability to communicate effectively and appropriately in intercultural situations based on one's intercultural knowledge, skills, and attitudes", as can be seen from the findings, some lecturers thought that ICC means an ability or competence in order to communicate to have a mutual understanding. Attractively, language was partly mentioned to fulfill the meaning of ICC. Most participants implied a term, language as English. With the spread of English, now one of those languages which one has got to know in order to be able to function actively in today's world [12] . However, language cannot be solely defined as a meaning of ICC. Language must go along with other components: culture, understanding as to be a part of ICC's definition.
To the extent of ICC' components, the findings and the framework are not concordant because the participants' answers could partly cover components presented in the framework from the previous studies by Müller-Hartmann and Ditfurth (2016). To be clarified, the findings from this study have revealed that the lecturers can specify it as involving the intercultural attitudes and knowledge. Furthermore, there was one participant who stated that ICC term is too abstract so it is impossible to clarify the components. Similar to some previous studies, [13, 14] the findings show that ICC is broad and complex. Spitzberg (2009) states that intercultural communication competence is considered very broadly as an impression that behavior is appropriate and effective in a given context [13] . Whereas, Moeller and Nugent (2009) stated that defining intercultural competence is a complex task. All in all, the lecturers have perceptions of ICC by focusing mainly on intercultural attitudes and knowledge. The findings can be supported by Deardoff (2004); her study revealed that ICC is defined as an ability to communicate effectively regarding intercultural knowledge as well as attitudes [7] .
To the extent of integration of ICC, the findings reveal that the majority of participants thought that they integrated skills of interpreting and relating, and critical cultural awareness in class already with a variety of activities. However, providing inputs including giving knowledge, was mentioned the most. It can be inferred that giving a lecture probably is the easiest way to do at that time according to some factors; time constraint, and inadequate knowledge of ICC, and ICC's unfamiliarity.
To the extent of promotion of ICC, to support ICC, the lecturers focused more on providing knowledge in relation to ICC and setting up an international setting. Having knowledge and international setting are related to each other. As Garcia-Perez (2017) proposed an interesting concept of ICC knowledge and international setting exposure, she stated that Intercultural Studies is a relatively emerging field within Social Sciences whose object of interest is the interaction between cultural groups and individuals [15] . It examines how culture influences on who people are, how they interact, how they feel, how they think, speak, communicate, listen, and behave. So, an exposure to other cultures offers potential benefits to individuals and societies in a way that it helps overcome miscommunication and conflict among human groups. Therefore, the discipline of Intercultural Studies aims to provide individuals with both the knowledge to understand the complexities and dynamics of intercultural contact and the practical skills and perspectives to enable them to successfully engage with cultural diversity in the different communities. This reality motivated EFL lecturers to consider Promoting Intercultural Communication Competencies in Higher Education.
It is conclusive that all new Thai lecturers could understand what ICC is as well as identify the components of ICC. They also integrated some ICC component through activities already. Also, they would like to promote ICC more because ICC is essential. According to some previous studies [13, 16, 17] , the findings show that ICC is considered as life skills in global setting society. T people in virtually all locations of the globe are more mobile than ever, and more likely to traverse into cultures different from their own. Though a "global village" is not fully ready, it is undeniable that the various cultures of the world are far more accessible than ever before, and that the peoples of these cultures are increasingly coming into contact. Therefore, the competence to negotiate with people from different backgrounds is necessary. As various communicative features underlying the sociolinguistic, discourse, and strategic competencies in the target language culture are different from those in the learner's own culture, it is suggested that teachers develop target language communicative competence in learners by integrating language and culture. It has been found that both 'pedagogically and educationally sensible' can serve 'a multidimensional perspective or experience' for the learners. Consequently, integrating language and culture is seen by some as the fundamental purpose of language learning in a way that it gives learners experience of another language, and a different way of coping with reality.
